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EFFECTIVENESS OF ICT BAESD COMPENSATION STRATEGY ON 
ENGLISH LANGUAGE MOTIVATION OF THE STANDARD IX PUPILS 
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Abstract 

ICT as a medium for teaching is becoming more and more significant especially in the field of language learning 
and teaching. Because ICT supports the modern principles of language acquisition as individualizations, interaction and 
student motivation, often considered paramount in modern education theories are necessarily a part of the process in ICT. 
The present study investigates the effectiveness of ICT based compensation strategy on English language motivation of the 
secondary school students.  Though the technology has revolutionalised all the field of education its utilization in language 
education is limited to language lab only. The digital pedagogy can be effectively applied to enhance students’ motivation to 
learn English language. Learning English is considered otherwise as a herculean task by the most of students.  The study 
employed the experimental method and the pre test-post test non-equivalent groups design was selected. The study made use 
of lesson transcripts and English language motivation scale as tools. The sample for the study consists of two class room 
groups of 40 standards IX pupils’ .The study reveals that there is significant difference in the adjusted mean post test scores 
of English language motivation of experimental and control groups. This indicates that the ICT based compensation strategy 
is an effective strategy for enhancing the motivation towards English. 

INTRODUCTION 

The rapid growth and improvement in Information Communication Technology (ICT) has lead to the diffusion of 
technology in education. There has been much debate over the use of computers and the internet in foreign language teaching 
for more than two decades. It is believed that ICT would bring many advantages to the students if it is used under the right 
circumstances. Education, especially foreign language teaching, has to adapt and renew itself to be compatible with the 
globalized world. The technology has become a fixture in many homes around the world, and its influence has permeated 
into all facets of our lives, including educational settings. This phenomenon has been hailed by many as the wave of the 
future in which language instruction will be driven by new advances in computers, the internet, and mobile technologies. 
Thus, the Information Communications Technology (ICT) in foreign language teaching has been the researchers’ focus of 
attention. 

The introduction of this new process has serious implications for the nature and purpose of educational institutions. 
The knowledge and skills acquired make learning possible continuously throughout the lifetime. Information and 
Communication Technologies (ICT) as well as newer digital technologies such as computers and internet are more powerful 
tools for educational change and reform. They can best be harnessed to improve the efficiency and effectiveness of education 
at all levels and in both formal and non-formal settings as it enables access to information exponentially. The process of 
learning a second language may be structured in different ways – in a classroom or at home, with or without a teacher, 
emphasizing or minimizing grammar, gradually exposing the student to native speakers or prompt immersion 

ICT has many beneficial uses in education. For example, ICT is a powerful tool in presenting or representing 
information in many different ways. It can be presented through different forms such as texts, pictures, tables, graphs and 
even multimedia which can make the class more interesting and lively. Besides, ICT can also play various instructional roles 
such as make the learners feel more relax to learn the various topics and task, and also make the learners active, because they 
learn by applying the technology to a task rather than by being directly “instructed” by the technology. 

ICT also has the potential to become communication tools, such as emails, chat groups, discussion groups, pals’ 
clubs and others to conduct activities.ICT can be used in facilitating various forms for online conferencing and create virtual 
discussion with friends or teachers online. This online conference enables teachers or students to share information with their 
peers or friends who are staying far apart across oceans. This provides a wide opportunity for students to increase their usage 
of the language. Nevertheless, ICT can also provide lessons for learners to learn grammar and vocabulary at their own pace 
as a self-study activity. There are a number of free websites that provide such an opportunity to learners. Learners may 
practice grammatical structures, improve their listening and reading comprehension, and also build up their vocabulary from 
the websites.  

ICT was able to provide supplemental language activities which can help students with additional practice in 
specific areas of language learning. These include reading tests and comprehension questions, grammar exercises, 
pronunciation exercises, vocabulary tests, cloze tests, and so forth. The ICT based compensation strategies which have been 
designed for the purpose of language teaching despite other tools such as the Internet, e-mail, and others also promote 
student-centered language learning and help students develop their communicative skills as well by getting exposure of 
native performance of target language. This strategy  also provide students with a variety of choice in terms of which aspects 
of the target language such as grammar, vocabulary, and pronunciation, they want to practice or what skills (listening, 
speaking, reading, writing) they want to develop, and topics which they are interested. Students can manage their own 
learning at their own speed and based on their own choice. This helps learners to take more responsibility for their own 
learning, which leads to greater autonomy and more learner-centered. 
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The issue of motivation, particularly in EFL settings, is so important that other consideration about teaching 
methodology seem to pale in comparison. It is important to think about motivation as the essence of language teaching 
because of the stark realities of learning English for most of our learners. All of the conditions that we know contribute to 
successful second language learning are lacking in most EFL contexts: there just isn‘t enough English input in the 
environment, there probably aren‘t enough opportunities for interaction with English speakers, there usually aren‘t enough 
strong role models promoting the learning of English, and there may not be widespread enough social acceptance for the idea 
of becoming proficient in English. Because of these adverse conditions, a learner has extraordinary motivation in order to 
succeed at learning a foreign language. 

Motivation can be called the desire, need or urge to learn, do, achieve or acquire something. MacIntyre et al. (2001) 
define motivation as “an attribute of the individual describing the psychological qualities underlying behavior with respect to 
a particular task”. Theories of foreign language motivation derive their impetus from general motivation, but linguists have 
argued that it should be treated as a separate construct. Integrative motivation, also explained by the terms emotive, 
hedonistic, personal or extra-rational, refers to a state when the second language learner seeks to: “identify more closely with 
a speech community which uses that language variety, he wants to feel at home in it, he tries to understand the attitudes and 
world views of that community” (Broughton et al, 1980, p.5). Instrumental motivation, also called rational, pragmatic and 
utilitarian, refers to the individual’s desire to acquire a second language in order to use it for operational purposes, to pass an 
examination, acquire a job, or visit a foreign country.  

Though English language acquisition has been given prime focus in our school curriculum, but our schools fail to 
produce good language user. Native like performance can never be attained in English language unless proper exposure is 
given to English language. English language learning anxiety stands as a prominent block which prevents the learners to 
learn English from a natural approach. Effective use of ICT based compensation strategy can contribute much in creating rich 
language environment in our schools thus motivating students to acquire native like proficiency in English language without 
anxiety. 

OBJECTIVES OF THE STUDY 

1. To compare the mean pre-test score of English language motivation of experimental and control groups 
2. To compare the mean post-test score of English language motivation of experimental and control groups 
3. To compare the mean gain score of English language motivation of experimental and control groups 
4. To compare the adjusted mean post-test score of English language motivation of experimental and control groups 

by taking pre-test performance as co-variant . 
5. To investigate the effectiveness of compensation strategy to enhance English language motivation. 

HYPOTHESES OF THE STUDY 

1. There exists significant difference in the  mean pre-test score of English language motivation of experimental and 
control groups 

2. There exists significant difference in the mean pos -test score of English language motivation of experimental and 
control groups 

3. There exists significant difference in the mean gain score of English language motivation of experimental and 
control groups 

4. There exists significant difference in the adjusted mean pos -test score of English language motivation of 
experimental and control groups by taking pre-test performance as co-variant. 

5. Pupil taught through compensation strategy significantly differs from the pupil taught through existing method on 
enhancing English language motivation. 

METHODOLOGY 

The present study was conducted employing the quasi experimental design. The sample for the study consists of two 
class room groups of 40 secondary school students from Govt. Model H.S.S Calicut University campus. One of the groups 
was treated as the experimental group in which compensation strategy was used and other as control group in which 
conventional method of teaching was used. 

Tools Used: 

For the experimental and control treatment the following tools were used. 

a) Lesson Transcripts for Compensation Strategy 

For the experimental treatment lesson transcripts for compensation strategy were prepared by the investigator 
following the phases designed by Oxford and O Mally (1990) 
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 Presentation of model through model 

 Guessing 

 Exposure to target language 

 Discussion 

 Presentation of stimulus 

 Orientation to rule 

 Structural practice 

 Guided practice 

 Independent practice 

 Follow up  

b) Lesson Transcripts for Conventional Method of Teaching 

c) English Learning Motivation Scale 

This 40-item English Learning Motivation Scale (ELMS) was designed with reference to several 
sources to measure six dimensions of motivation: Motivation intensity, Intrinsic motivation, Language 
requirement, Instrumental motivation, Integrative motivation, and Interest in foreign languages and cultures 

Procedure: 

Two classes from the same school were selected. One group is assigned as experimental and other as 
control group. Both experimental and control groups were administered pre-test to ensure the initial status of 
subject regarding writing skills in English. Experimental group was taught using ICT based compensation 
strategy while the control group was taught using conventional method. 

RESULT 

The data have been analyzed using the statistical technique mean difference analysis and single 
factor ANCOVA. Test of significance of difference between means was used to compare the relevant 
variables between the experimental and control group. The results are summarized and discussed in this 
section. Before giving experimental and control treatment a pre-test with regards to English language 
motivation was administered. The data and results are consolidated and presented in table 1. 

Table 1. Data and Result of Test of Significance of the Difference between the Mean Scores of English 
Language Motivation of Pupils in Control Group and Experimental Group 

Variables  
No. of 

samples 
Mean SD T 

Level of 
significance 

English language 
motivation 

(pre-test) 

Experimen
tal 

40 54.62 2.30  

 

1.16 

 

N.S at 0.05 
level Control 40 54.07 1.88 

N.S; Not Significant 

As per the data given in the table 1 the obtained‘t’ value is found to be not significant even at 0.05 
level of significance. It can be noted that there is no significant difference in the mean score of English 
language motivation of the students in experimental and control group. This indicates that the two groups are 
almost equal with regard to writing skill in English. 

Table 2. Data and Result of Test of Significance of the Difference between the Mean Scores of English 
Language Motivation of Pupils in Control Group and Experimental Group 

Variables  
No. of 

samples 
Mean SD T 

Level of 
significance 

Writing skills in Experimental 40 85.3 11.93   
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English 

(post-test) 
Control 40 66.1 11.43 

 

7.34 

Significant at 
0.01 level 

The table shows that the obtained‘t’ value is above the limit set for 0.01 level of significance. It can 
be noted that there is significant difference in the mean score of English language motivation of the students 
in experimental and control group. This indicates that the experimental group is superior in English language 
motivation as a result of new learning strategy 

Table 3. Data and Result of Test of Significance of the Difference between the Mean Gain Scores of English 
Language motivation of Pupils in Control Group and Experimental Group 

Variables  
No. of 

samples 
Mean SD t 

Level of 
significance 

writing skills in 
English 

(gain score) 

Experimental 40 30.67 11.54 
7.50 

 

Significant at 
0.01 level Control 40 12.02 10.67 

It can be seen from the table that the obtained ‘t’value is found to be significant even at 0.01 level of 
significance. It can be noted that there is significant difference in the mean score of English language 
motivation of the students in experimental and control group. This also shows that superiority of experimental 
group over control group with regard to English language motivation. The mean scores of experimental 
groups and control groups were compared using two tailed test of significance. The critical ratio obtained for 
the pos test scores exceeds the tabled value and it is found to be significant even at 0.01 level of significance 
which establishes the superiority of experimental group over control group after the use of social learning 
strategy proves that social learning is an effective strategy for enhancing the English language motivation. 

Comparison of Effectiveness of Compensation Strategy on English Language Motivation over Existing 
Method 

To determine the effect of compensation strategy on English language motivation over existing 
method, the pre-test and post-test scores of the experimental and control group were subjected the statistical 
analysis of  co-variance by taking pre-test as co –variant. The details are given below. 

Summary of ANCOVA of Pre-Test(X) and Post –Test (Y) Scores of Pupils in Experimental and Control 
Group,                   as Taken Separately. 

Source of 
variance 

df SSx SSy SSxy SSyx MSY(vx) SDyx Fyx 

Among 
group 

1 6.05 7372.8 211.20 6449.94 6449.94 11.00 53.35 

Within 
group 

78 346.15 10658.0 683.20 9309.56 120.90 

Total 79 352.20 18030.8 894.40 15759.50  

Form table, F for (1/77) 

F at 0.05 level =3.98   

F at 0.01 level =7.01 

The calculate Fyx ratio was tested for significance. It can be seen from the table that the calculated 
value of Fyx ratio is found to be significant even at the 0.01 level of significance. It is clear from the 
significant Fyx ratio that the two final means of the experimental and control group differ significantly, after 
they have been adjusted for initial differences. The adjusted means of post-test scores (Y means) of pupils in 
the experimental and control groups were computed. The difference between the adjusted Y means was tested 
for significance. The data for adjusted means of pos-test scores of pupils in experimental and control groups 
are given below. 
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Data for Adjusted Means of Post-Test Scores of Pupils in Experimental and Control Group 

Groups  N Mx My Myx 
adjusted 

SEm. t 

Experimental  40 54.63 85.3 84.76 2.46 7.37 

Control  40 54.08 66.1 66.64 

General means  80 54.35 75.70  

Table value of t 

t at 0.05 level =1.99 (N=80)  

t at 0.01 level=2.64 (N=80) 

From the table it is clear that the calculated value is significantly greater (adjusted Y means of 
experimental group) than the control group. This indicates that experimental group is superior to control 
group. It may therefore be interpreted that pupil taught through compensation strategy is superior to pupil 
taught through existing method in his English language motivation. 

From the analysis of total scores of pupils in experimental and control groups, by using the statistical 
technique of analysis of co-variance it became apparent that the compensation strategy in English is effective 
to enhance English language motivation. The analysis of co-variance and adjusted means comparison of data 
revealed that after controlling of extraneous variable by statistical technique difference still exists. Hence it 
can be inferred that the higher performance of experimental group in English language motivation is the result 
of experimental treatment given to the group. Here also the mean score is seen to be higher for the 
experimental group than control group. Therefore compensation strategy learning group can be considered 
effective for enhancing English language motivation. 

MAJOR FINDINGS 

 There exists significant difference in the  mean pre-test score of English language motivation of 
experimental and control groups 

 There exists significant difference in the mean post -test score of English language motivation of 
experimental and control groups 

 There exists significant difference in the mean gain score of English language motivation of 
experimental and control groups 

 There exists significant difference in the adjusted mean post -test score of English language 
motivation of experimental and control groups by taking pre-test performance as co-variant. 

 Pupil taught through compensation strategy significantly differs from the pupil taught through 
existing method in their English language motivation. 

 Compensation strategy is effective for enhancing English language motivation. 

CONCLUSION 

In all the comparisons, which have shown the significant‘t’ value the higher mean score is seen 
associated with experimental group. As a result of the experiment it is found that ICT based compensation 
strategy is more effective for enhancing the English language motivation of the students. In compensation 
strategy pupil gets much exposure to native English language that promotes creative expression of thoughts 
and ideas. Hence the present system of language learning should be modified as to facilitate natural 
acquisition of language from a rich language environment set up through digital pedagogy. However many 
students still lack the knowledge for the use of ICT resources to help them especially in learning English 
.Therefore it is crucial for the teachers in schools to encourage and guide the students to use ICT tools and 
provide the guidance to use it effectively. Hence action should be taken to equip all the teachers to meet the 
demands of digitalized modern educational world. The following things can be added to the merits of 
effective use ICT in English classes. 

 Students can develop better listening skills due to regular exposure to native authentic language 
(audio and video recordings –authentic and software-, podcasts, pronunciation software...);  

 By getting exposure to native performance of target language native like proficiency can be 
enhanced. 
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 By using technology interesting video lessons can be introduced to maintain the motivation of the 
students. 

 Through the introduction of self learning digital materials students can acquire English language 
without anxiety. 

 Students will get a chance to interact with experts and others. 

 Language rich environment can be created in the class room. 
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